ASSESSING THE INDEPENDENT STUDY HABITS
OF CHINESE UNIVERSITY STUDENTS

9 April 2020
Christopher M. Palasz

Executive Summary
Amidst the COVID-19 pandemic disrupting societies worldwide, schools in China closed for
months. Chinese university students who were accustomed to learning on their own were at a
loss without a guided curriculum to follow. A 20-question survey consisting primarily of
multiple choice questions was created and sent out via social media directly to Chinese
university students. The purpose of the research was to provide information to instructors so that
guided educational material could be developed for students to have and study during their selfregulated learning at home. Questions were designed to collect information about their self-study
habits and preferences. The study resulted in 807 university students participating. The majority
of students surveyed indicate that they would spend a minimum of 3 hours per week studying
independently, that they enjoy it and learn a lot. While many do study using a computer, most
prefer using a paper textbook. The collected surveys provide subjective data about the habits and
preferences of Chinese university students during their self-regulated studying. This data
effectively informed the creation of an intensive academic English writing course that targets
Chinese students.
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Introduction
Background
China being the most populated
nation in the world puts stress on
the quality of education that
Chinese students receive at any
level. The reality of comparing
China‟s population to almost any
other nation in the world while
noting that it is comparable in land
area to USA make it clear; The
circumstances
of
China‟s
population and rise from extreme
poverty create new obstructions to
progressing education standards for
which there is no documented
precedence of success to model
after. There are not enough schools
and not enough teachers to give Chinese students the quality of personal attention which they
need in general, and especially in writing instruction. The method that has been chosen to drive
success has been parental oversight to foster independent studying, often called „self-study‟
(Braxton 6), and then to use standardized testing to create intense competition. This competition
filters students into tiers according to their scores and allows the highest tiers to be chosen for the
best opportunities in society, which includes the best educational institutes China has to offer.
As a result of this culture of high competition, most students will experience classrooms
with a student-to-instructor ratio of 50-1, depending on the population density of the region. It
could be more or it could be less. This begins in elementary school and can be common all the
way through University. As a consequence, instructors have a difficult time providing
personalized or individual feedback to students. Instructors practice a lecture style and students
are expected to take notes and absorb the information from the lecture at home (Greer 82),
studying independently. This level of intensive independent studying from an early age that
continues through University, students benefit from specific learning methods and practices
which include memorization and conditioning (Marton et. al 299) for the purpose of reproducing
material on a test within the given testing time frame.
This intensive system of „absorbing‟, memorizing, and conditioning also causes
University students, specifically, to default into these habits outside of the context of
standardized testing, resulting in papers being submitted from multiple students and showing
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strong patterns of similarity with one another, such as overly vague language, identical use of
select phrases and connecters, and identical use of select cliché idioms. These patterns of writing
behavior result in papers that appear to lack independent thinking and a lack of clarity about the
message (Greer 84). These patterns largely result from multiple factors such as the notorious L1
influence, culture, and past academic conditioning. Some of the struggles plaguing Chinese
students in English writing are well understood.
The concept of being conditioned to reproduce word sets, also referred to as chunks or
lexical bundles, is not new. The more a person is exposed to certain language chunks, the more
likely they are to reproduce them in their own writing. According to Yu-Hua Chen and Paul
Baker, Chinese non-native writing was more subject to “over-generalizing and favoring certain
idiomatic expressions and connectors” than native writers, (Chen & Baker 44). This aspect of
writing has strong links to the problem of plagiarism in China (Fox). Guangwei Hu and Jun Lei
describe certain underreported types of plagiarism in China as “academic socialization”.
Academic socialization takes place over a matter of years wherein students are encouraged to
mimic respected ways of writing even to the point of reproducing them word for word. In this
way, students are imitating greatness and seen to be advancing into the academic discourse
community (Hu & Lei 108) (Greer 15). Lexical chunks and „academic socialization‟ further
contribute to struggles identified in Chinese undergraduates‟ writing practices. Chinese students
have difficulty producing complete, organized, coherent writings. They may produce
“inadequate use of examples and details, limited vocabulary, and the poor or inadequate use of
cohesive devices,” (Meisuo 61).
Considering an education system that is strong in terms of fostering deep and rigorous
independent studying (Li & Kirkup 301-317) but is weak on instructor feedback and attention to
individual needs, both aspects of such a system have a strong influence on English study in
China and its role in the quality of writing produced by Chinese students. Further study can add
significant insight regarding how English instructors can best prepare Chinese students, what
needs to be done, and how to utilize the strengths while minimizing the effects of disadvantages.
Taking a closer look at the independent study habits from the perspective of the Chinese students,
themselves, can help to determine how best to refocus their strengths and help them break down
or abandon practices that are counterproductive. Understanding the practices and preferences of
the study time can help instructors empower student success, targeting areas of need in English
academic writing through tasks and assignments.
Exigency
With the outbreak of coronavirus known as COVID-19, which began in Wuhan, China, and later
ravaged the world as a deadly pandemic, schools across mainland China at every level closed
down. Chinese families began to self-quarantine and go into a lockdown that lasted months.
China does not have a home schooling culture. Any schooling done at home would be done as
independent studying by students, and enforced and overseen by their parents, but it is guided by
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a curriculum. Later, some schools began online classes, but even going into April of 2020, many
top Universities had not moved courses online. As a result, University students were left to their
own devices, studying their majors and textbooks independently. This situation left millions of
Chinese university students academically stranded. One might assume that students accustomed
to independent studying could manage well, but this situation was absent the structure and
guidance of specific content, due dates and testing which provides focus and motivation, which
can cause Chinese students to struggle with their self-regulated studying (Greer 91). So even
under the circumstances, the Chinese education system has the pieces to adapt. It‟s up to
instructors to make the first adjustment.
Instructors often provide video lectures and assign large amounts of reading. With a
better understanding of the strong study habits that Chinese university students possess, from
their own perspective, and a more focused effort by educators to provide guidance on how
students can apply those independent study skills, it may not be necessary for these students to
suffer as much of an impact as a result of losing classroom instruction opportunities. However,
there is much information that is unknown about the preferences and struggles of Chinese
university students when they engage in independent studying. More should be understood about
how they spend their time, how effective they view themselves, which tools help them the most,
and what obstructs their efforts.
Data collected on the study habits and related information can be used and applied
constructively to situations well outside the scope of the application suggested in this paper,
which are covered in the Discussion and Recommendations sections of this paper. Learning more
about their study habits will help determine how to best refocus strengths while helping them to
abandon or break down practices that are counterproductive. Students can be guided with
modern tools and technology to improve efficiency of the time spent doing self-study.
Aims
The special circumstances of having millions of Chinese students across China on lockdown
provided an opportunity to conduct research on their independent study habits. The aims of this
research are to ascertain the strengths, weaknesses, preferences, and study conditions of Chinese
University students who have performed well on the college entrance exams in order to analyze
how to develop teaching tools and materials that incorporate technology and modern pedagogical
approaches that benefit Chinese university students the most.
Application
The data will be used to determine the optimal conditions and guidelines to offer Chinese
University students when giving them tasks and instructions for studying independently. The end
result will be to present a free and fully developed online, independent study writing course for
Chinese university students so that they can experience Western style writing instruction that
takes full advantage of their strong self-study skills. They would then have access to quality
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material and education even in unforeseeable circumstances should they be unable to attend class
in person. Since the course is free and online, this would also benefit students who may not have
access to such quality education for other reasons but whom might otherwise still possess the
strong independent study skills to complete such a course, regardless.
Audience
Educators in China stand to benefit from the data of this research as it reveals the habits and
preferences of Chinese students during self-regulated study time. Secondary beneficiaries may
include businesses and companies who would utilize the data by gearing their service or
commodity towards the habits and preferences of Chinese university students. Examples may
include a business that wants to draw in students by providing them with a sufficient location for
studying, or a business that wants to structure learning materials accordingly.

Literature Review
When the rapid spread of the COVID-19 virus hit China, setting in motion the mandatory
quarantine of over 10 million people and the heavily restricted lockdown of many millions more,
schools shut down nationwide. After several weeks, elementary, middle, and high schools began
offering online teaching, but because of the more complicated situation, that university students
come from all over the nation for their education, universities were the slowest to implement any
kind of online learning. At least one student ventured over to Zhihu (“知乎” in Chinese), the
Chinese version of Quora, to ask when Sun Yat-sen University might begin online learning
(Daisy). Many university students were left asking when classes might begin and how to prepare.
In a society known for having a study-at-home culture, Chinese university students were stuck
inside and academically unguided. The question became about how to address their needs for
academic guidance in the most effective way. What study habits, preferences, and opinions do
Chinese university students have about their own time and effort spent on self-regulated learning?
Foundations
The data that was collected for this study was primarily designed to provide information that can
aid English writing instructors of Chinese university students in the creation of educational
content that will be used by students during their self-regulated study time. The full body of this
research was used to inform the development of a 4-week intensive independent study course
that guides a student wanting to improve professional and academic English writing.
Instrumental and foundational research that aids this study and the designed educational course
material lies in published work from the fields such as Rhetoric, Composition, Education,
Second Language Learning, and Self-Regulated Learning.
Results from previous studies were used to inform development of the intensive independent
study course as well as the methodology and collection of data for this study. Self-Regulated
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Learning (SRL) research already done has been used to determine the strong importance for
students to organize and control their own thoughts, feelings, actions, and environment (Schunk
and Greene 19-23), and that doing so is correlated with success in terms of good grades
(Zimmerman 1994 3-21, 2011 44-63; Azevedo & Cromley 523-535; Masui & de Corte 351-372).
Understanding how Chinese students successfully engage in SRL sets the stage for how to enable
success when creating material.
Another factor is that the average student‟s digital literacy is growing continuously, and
therefore a student controlling their own environment also means controlling technological
resources such as smart phones and social media (Schunk and Greene 19). Yet even with the
digital mediums, the same principles of social cognitive theory of SRL (self-observation, selfjudgement, and self-reaction) still apply as the importance factors for students to control (21).
Offering rewards (23) and engaging in self-reflection exercises (Moliterni et al. 10), for example,
adds motivation and helps to achieve desired outcomes (23). Chinese students have specifically
been targeted for SRL related studies (Tseng et al. 5) due to the strong culture of independent
study combined with parental oversight. One such study states that successful SRL for Chinese
students “must go through three stages: 1) prepare in advance, 2) control performance, 3) selfreflection – students must evaluate their improvement,” (趙珮晴 , and 余 民寧 ). This was
determined through observing the SRL strategies used by successful Chinese students where
success is measured by the achievement of good scores.
In the case of Chinese students learning English writing where there often exist different
cultural influences and expectations on the way classes are taught, some SRL habits of Chinese
students may not produce successful results as “traditional Chinese pedagogy emphasizes
learning as a receptive activity. Chinese professors expect students to absorb the content of their
lecture without question,” (Greer 82). Comparing that to USA, “American teachers are flexible
and encourage diverse answers. In China, they ask for their right answer,” (84). Chinese students
who studied in USA and were monitored quickly learned that they would not be guided the same
way and must learn to take a personal interest in their research as motivation to see it through
(91). This indicates that when Chinese university students study English academic writing, a
foreign instructor‟s expectation might not be realized that students should search for a personal
connection of interest in their studies unless the instructor guides that process as part of the
learning experience.
Gap
Important research on SRL of Chinese students has gone a long way towards painting a clear
picture about what needs to happen and what is happening. For example, “people who view
themselves as capable set challenging goals for themselves, monitor their progress, and take
appropriate steps to ensure their own success,” (Schunk and Greene 20). This is generally true of
students engaging in SRL, not specifically Chinese students. When it comes to Chinese students,
Braxton identifies culturally motivating factors that often won‟t exist for Western students. One
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of those factors was the concept of “family face”, which refers to the social reputation of the
student‟s parents within their community and circles (Braxton 5-6). “The evidence shows that
cultural styles, home environment, and parental influence help explain student achievement,” (5).
Because of the perceived impact that students have on their parents, the parents become involved
in the education, hoping to influence a positive outcome by providing a quiet and appropriate
study space and academic assistance when necessary (6). When Chinese students enter university,
parents are not often able to provide the same influence, motivation, or assistance. By this time,
it is expected that students should have these aspects worked out (Corno 529-548). Those who do
will succeed (Schunk and Greene 20).
Beyond data that advances changing SRL strategies and performance developments,
studies have analyzed attitudes and actions of Chinese students during SRL. A study of the
perception that Chinese students have of homework from 2011 found them to have more positive
attitudes about it than their non-Chinese counterparts (Hong 280-308). This indicates an
important link to the success of SRL among Chinese students as it points to a positive association
and possible enjoyment of the process itself. One study monitored Chinese students and made
empirical connections between SRL success and the underlying motivations. These students
were surveyed in a slightly similar fashion to the data that was collected for this study. The
results revealed that the courses taken by those students only provided strong incentives for
10.2% of them. A large majority, 86%, attended study hall often and only 38.5% of the students
studied because the class was designed to demand it (王 澜静). Absent from this study and other
published research is information about how students study and their own experienced opinions
about the way they engage in SRL. This would be very important information to have given that
these students have been conditioned to the practice since elementary school. Instructors can
benefit from knowing how many university students tend to enjoy the process of studying
independently, how long they spend doing it and how efficient they perceive themselves to be
during such time as well as their input on how to mitigate distractions. This is the information
sought to be gathered and analyzed in the data collected.
Approach
For this research, it was determined that sending a survey would gather the best results. The
circumstances of nationwide lockdowns and quarantines meant that students were stranded
inside and likely engaging in SRL. The survey was designed to complement the circumstances.
Surveys have received criticism in the past as needing additional evidence to support validity.
While it may be true that a survey is not the best research method for all applications, there is
evidence to support a variety of intended uses. One of those uses aligns with the purpose of this
study, as surveys “can be used to predict improved academic engagement, grades, or
performance. Evidence based on predictive relations are particularly important if one intended
purpose of an assessment is to develop theoretical models of academic engagement and success,”
(Schunk and Greene 309-314). Questions were designed to gather information about some
strategies of SRL that students use which are related to writing. Previous examples of writing
strategies were listed by Zimmerman and Risemberg (140) in Table 9.1 as follows:
Writing self-regulation strategies and examples
 Goal setting/planning/establishing rhetorical and content goals and tactics to achieve
 Seeking information/gathering information pertinent to the writing topic
 Record keeping/making notes
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Organizing/organizing notes or text
Transforming/visualizing a character to facilitate written description
Self- monitoring/checking to see if writing goals are met
Reviewing records/reviewing notes or the text produced so far
Self-evaluating/assessing the quality of text or proposed plans
Revising/modifying text or plans for writing
Self-instructions/statements about what needs to be done, dealing with difficulty
Rehearsing/trying out a scene before writing it
Environmental structuring/finding a quiet place to write
Time planning/estimating and budgeting time for writing
Self-reinforcing/going to a movie as a reward for completing a writing scene
Seeking social assistance/asking another person to edit the paper
Self- selecting models/emulating the writing style or tactics of a more gifted author

For 18 of the 20 survey questions, multiple choice answers were given, some of which utilized a rating
scale. Research has previously shown that having four choices on a rating scale has resulted in more
reliable data than having a six-category scale (Daher 48-55; Stone 201-225). Survey questions targeting
motivations and interest in SRL were included as previous research has indicated that a deep learning
approach is adopted by students when there is interest (Kember 2). Other questions inquired about the
preferred medium of study for Chinese students during self-study. These are important questions for
determining “fundamental values and meanings that motivate the way people communicate in
particular situations,” (Beamer 412). With the availability of digital mediums and widely available
technologies, how do they factor into SRL for Chinese students? Digital literacy is crossing borders and
cultures, although it’s worth noting that China isolates against such digital globalization (Hawisher 634).
Gateways to globalized digital interaction is particularly relevant in the context of studying academic
English writing. Data regarding how students are integrating and managing digital literacy technologies
informs about the importance of their identity in literacy practices, (Williams 686).

The Research
Methodology
This data was collected in order to inform the development of guided instructional materials for
Chinese university students on the topic of academic English writing that aligns with both SRL
best practices and current practices and preferences that successful students are engaging in.
Success in the context of this data is determined by the students‟ acceptance into university and
their university performance and scores are not being factored.
Instrument
The instrument of data collection for this study was a survey with 20 questions created online
using the free Chinese survey website called WenJuanXing (问卷星 in Chinese), which is
similar to Google Survey. The data is kept private and the service provides tools for cross
analysis of survey questions complete with options for different charting formats and SPSS
software compatibility, although SPSS was not used for any part of this study‟s analysis.
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Design
The survey was designed to address the application purpose of creating academic English writing
materials to guide SRL for Chinese university students. It was designed to collect results from
anonymous participants in order to encourage honest results. The number of questions was
limited to 20 and the main body of research was designed with a variety of multiple choice
formats to encourage and maximize participation.
Question 1 was used as a filter as this survey is only for university students. Participants who
selected “No” for question 1 (there were 2 of 809) were not given any further questions and that
data was omitted from all statistics.
Questions 2-4 collected data about the participants for identifying possible trends during cross
analysis; and questions 5-18 were scaled multiple choice questions to determine habits and
preferences regarding how students spend their Self-Regulated Learning (SRL) time during nonexam periods of a semester. These questions will help to inform what kinds of tasks are suitable
to include in educational material that is designed to guide a student‟s SRL. Data collected about
time can guide instructors to create tasks and process components of projects that coincide with
the amount of time students tend to stay focused, study, and avoid being distracted. Data
collected about preferred medium can help inform about the percentage of content created for
different mediums that would be practical and beneficial according to student habits, preferences,
and conditioning.
Questions 19 and 20 collected free form answers to give students an opportunity to share their
independent strategies, thoughts, and ideas which might be helpful insight for implementing
creative additions in development for the primary application of guided material.
All questions and options for this survey were given in English and had a simplified Chinese
translation as the greater majority of participants were expected to be native Chinese speakers.
Distribution
This survey was distributed via online channels, primarily WeChat. A link and a QR code were
given directly to students and also to colleagues who are university instructors. Students and
colleagues were also encouraged to share the survey with other university students. The link and
QR code lead participants directly to the survey which was formatted and designed to be
extremely mobile-friendly. Of the 809 submissions received, 763 participants submitted the
survey through WeChat, 40 submitted by clicking the link, and 6 submitted the survey from their
mobile device but not through WeChat. All participants completed the survey in fewer than 5
minutes.
Participants
Surveys were received from 809 participants. Two of those participants declared themselves not
to be university students, so no further data was collected from them and their information was
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not included in any aspect of this research apart from the number of participants. See Figure 1 for
statistics related to participants.

Figure 1: Survey Participants
Sun Yat-sen University students

Other university students

Total Participants

• 686 students

• 121 Students

• 807 Students

• 331 Male
• 355 Female

• 15 Male
• 106 Female

• 346 Male
• 461 Female

• 368 Freshmen
• 269 Sophomores
• 38 Juniors
• 11 Seniors+

• 2 Freshmen
• 10 Sophomores
• 109 Juniors
• 0 Seniors+

• 370 Freshmen
• 279 Sophomores
• 147 Juniors
• 11 Seniors+

Survey Period: 11-18 March 2020

Survey Questions
Survey Questions (*Note: The final survey included a Chinese translation which is not shown below)
Q1 Are you a University student? (Note: This survey is only for University students.)
Yes / No
Q2 Do you attend Sun Yat-sen University?
Yes / No
Q3 What year are you in University?
1 / 2 / 3 / 4+
Q4 What is your sex?
Male / Female
Q5 During a normal semester, how many hours each week, not including exam times,
do you spend doing self-study for a course of average importance to your major?
1-2 hours / 3-4 hours / 5-6 hours / 7+ hours
Q6 I enjoy self-studying.
Strongly Agree / Agree / Disagree / Strongly Disagree
Q7 I learn a lot when I self-study.
Strongly Agree / Agree / Disagree / Strongly Disagree
Q8 I learn more from self-studying than from being in class.
Strongly Agree / Agree / Disagree / Strongly Disagree
Q9 I often get distracted when I am self-studying.
Always / Usually / Rarely / Never
Q10 I self-study with other classmates to help each other to learn better.
Always / Usually / Rarely / Never
11

Q11 I use a computer to self-study.
Always / Usually / Rarely / Never
Q12 I use a paper textbook to self-study.
Always / Usually / Rarely / Never
Q13 I use a smart phone to self-study. (this does not include being distracted)
Always / Usually / Rarely / Never
Q14 What percentage of your self-study time do you stay focused on your learning?
Less than 20% / 20% - 40% / 41% - 60% / 61% - 80% / 81% - 100%
Q15 How much of your self-study time do you spend reading?
Less than 20% / 20% - 40% / 41% - 60% / 61% - 80% / 81% - 100%
Q16 How much of your self-study time do you spend watching a lecture or video?
Less than 20% / 20% - 40% / 41% - 60% / 61% - 80% / 81% - 100%
Q17 How much of your self-study time do you spend taking notes or highlighting?
Less than 20% / 20% - 40% / 41% - 60% / 61% - 80% / 81% - 100%
Q18 How much of your self-study time do you spend writing, doing practice exercises,
or something similar?
Less than 20% / 20% - 40% / 41% - 60% / 61% - 80% / 81% - 100%
Q19 What methods can improve the quality of your self-studying, if any?
(SHORT ANSWER, NOT MULTIPLE CHOICE)
Q20 If you have any other comments about your self-studying, please write them here:
(SHORT ANSWER, NOT MULTIPLE CHOICE)
Data Analysis
Data collected for this research was found to be valuable and provide useful insight for the
creation of guided SRL materials and identical data was not discovered in other studies during
preparation for this research. Much of the gleaned information was best obtained by looking to
combine results from the largest percentages of participants in order to extrapolate insight on
how SRL materials can be created to accommodate current practices and preferences of Chinese
university students.

Figure 2

In figure 2, only 17.35% of participants will
spend fewer than 3 hours per week studying
for a single course of average importance.
Three hours per week is 30 minutes per day
for six days, and that is the minimum time
spent for the greater majority. More than half
of total participants spend 5 or more hours per
week. This means that creating daily guided
content that has a work requirement of 30
minutes per day is well within reason based
on what students are already doing. This
information was used to decide having 2
hours of assigned total work per day for an
intensive English writing course taken when a
student is not taking other courses.
12

Figure 3 shows that more than 90% of participants enjoy self-studying (SRL). This in stark
contrast to what many Americans likely have experienced in USA and may come as a shock.
This data is particularly noteworthy for foreign instructors in China and reinforces the need
and benefits of considering the development of independent study courses such as the
academic writing course which this study informs.
Figure 4 shows that about 67% of the participants actually believe they learn more from selfstudying (SRL) than they do from being in class. This emphasizes the huge potential interest
and impact of designing independent study courses such as the one academic writing course.

Figure 3

Figure 4

The decision to initially design the academic writing independent study course as a single PDF
file that is print-friendly is based on survey questions 11, 12, and 13 which are shown in
Figure 5 below. It seemed intuitive and convenient to begin offering such a course in the form
of a website. However, based on the data, that does not make the most sense. To make the
course accessible to the greatest number of students, it should be printable as 74.1% of
students will always or often spend self-study time studying from a paper textbook. That
percentage goes down to 56.63% on a computer and even lower for smart phones and tablets.
This does not mean that offering the course through a website is a bad idea, but it is possible
students feel they will be more distracted from studying if they have access to a computer, so
priority should be placed on their preferred medium of study.

Figure 5
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Survey questions 15-18 pertain to
how the participants spend their
Self-Regulated Learning time.
When SRL materials for the writing
course were being created, this data
was used to inform the kinds of
tasks to incorporate. For questions
15 and 16, it‟s noteworthy that
students generally spend a lot more
time reading than watching a video,
and perhaps reading is a more
effective and comfortable way for
Chinese university students to
learn. The reasons can only be
speculated unless further studies are
conducted, but whatever the
reasons, the data shows that
students would likely gravitate
more towards a course with heavy
reading and light video.
Questions
17-18
are
more
informative for foreign instructors
of English writing courses who
prefer that students highlight, take
notes, and spend more time writing
than reading. But not all data was
Figure 6
used to provide what students want.
Therefore, in this case, rather than accepting that students aren‟t going to take notes or
highlight and prefer to spend more time reading than writing, this data informs the instructor
that more attention and care will be needed when offer instruction to students within the
guided independent study course, and that potentially some assignments that guide students
into taking notes may be necessary.
Question 19 asks survey participants to suggest any methods for improving the quality of SRL
and 337 of them offered some tips. Of those who offered some tips, 136 gave tips related to
mitigating distraction that stems from mobile phones. No other comments were as dominant as
this advice. Others offered advice related to SRL best practices as covered in the Literature
Review section, such as finding a quiet environment or providing self-motivation in the form
of snacks or rewards for accomplishing small goals. These tips give insight into what students
struggle with and the methods they use to succeed. This data is useful for instructors as it
provides awareness that can lead to the creation of more informed material that does not
consistently give weight to digital mediums which cause distraction for so many students.
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Research Limitations
There are some limitations to this study. For one, there may be more and better data to be found
within the body of research that is published exclusively in China and which is written in
Chinese. Only one Chinese scholarly database was used to find such studies, and it cannot even
be stated with confidence that this one database was exhausted of the wealth of excellent and
relevant data it may contain.
The survey created for this study asks only how many hours students spend in SRL per week and
not per day. This is a regret, as it would be very useful information. However, in one study from
2018 conducted by Wang Lan (王 澜静) of Zhejiang Tourism Vocational College, he discovers
that students spend about 2 hours studying per day. This in conjunction with the weekly data
collected offers some insight into time spent daily.
Due to the anonymous nature of the study, there is no way to be certain whether or not a student
completed the survey more than once, however the data software does record the location and IP
Address of survey participants so it is unlikely that happened, and it would not have any jarring
impact on the data as a whole without being egregiously abused.
This research relies on how students see themselves and their own study habits. Such a factor is
both a feature and a limitation. It is a feature as it provides valuable insight on the opinions and
feelings that students have about their time spent in SRL. It is a limitation in that the data can be
considered subjective rather than objective. This topic is covered in the Discussion section.

Results
Resulting Changes
The data obtained by this research survey was used as described in the Data Analysis section as
well as the research covered in the Literature Review in order to inform the creation of an
independent study course for Chinese university students on the topic of professional and
academic writing. The course was entirely shaped around the core research of successful SelfRegulated Learning methods and those used by Chinese students together with data about their
habits and preferences.
The independent study course includes detailed instructions for students to follow that explicitly
states the actions they will need to take to achieve success. The course was created with a strict
format of instructions to follow, but includes flexibility left up to students of the course to make
the best decision. The course was designed with the idea that students will spend roughly two
hours per day on the content, six days per week for four weeks. All content, instructions, and
writing exercises are included based on the data that students prefer to work from paper
textbooks and that they may be distracted by phones or computers. However, as a single PDF file,
the course is also very accessible to students who prefer using a tablet or computer to work.
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Based on SRL studies, a daily self-reflection was designed into the course in order to have
students pro-actively evaluate their own performance and work ethic. Extra weight was given to
topics which Chinese university students struggle with such as Plagiarism, transition sentences,
essay organization and transition sentences.
Discussion
There may be discussion about the worth or validity of this research as it relies on an anonymous
survey rather than the science of observation. The information provided by survey participants is
unverified and therefore has a strong subjective nature. To minimize the subjective nature, the
survey was intentionally designed to motivate honesty and participation. Additionally, the topic
of validity was already covered in the Approach section of the Literature Review, but the
summary is that the question of validity of survey data is linked with its application. The
application of this data is related to how students think and feel about their own SRL time and is
used to design material that is sensitive to their needs and preferences (Schunk and Greene 309314). Therefore, the goals of this study align with the methodology and data collection.
Actionable Research
Data form this study can find application beyond what was intended and can provide direction
for future researchers. For example, an alarming number of students indicated that they feel they
learn and benefit more from SRL than from being in class. Further studies can target this curious
answer to discover why this sentiment is so pervasive, and the results of such a study may be
able to inform more effective classroom instruction practices for instructors of Chinese
university students.
This data does not necessarily need to be limited to the creation of independent study material.
Instructors can also use this information to design more effective homework assignments for
their students if they know how much time those students tend to spend on work and other
methods they use while studying.
Although writing courses in China often try to incorporate social justice issues, the missing
component to this is that students are not often given the chance to choose what interests them
and write, design, or research based on a topic that they are already self-motivated to succeed in.

Conclusion
China is a densely populated nation that has developed and drastically improved the standard of
living for Chinese citizens exponentially over the past few decades. This was partly done by
pushing technology as a solution for a lot of problems. The economy runs on digital money
through services such as WeChat and AliPay. Everyone seems to have a smart phone, including
the elderly. But also, China has created an isolated internet with powerful tools that seek to limit
and control both incoming and outgoing information. With society changing so rapidly and
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adopting new technologies, it might be intuitive to think that this use of technology permeates
education, as well. But that is not the case. Schools often lag behind the rest of society in terms
of how technology is incorporated into classroom learning. That makes studies such as this
survey and others like it all the more important. Instructors who believe that even Chinese
students who attend some of the best universities are already well proficient in using digital
mediums such as PowerPoint might be quite disappointed.
The data in this study was used to create an English academic writing course specifically for
Chinese students that they can work through using their own Self-Regulated Learning methods.
Information based on research in SRL was also used in the course to give students tips and
information regarding how to succeed using best practices of SRL. The idea is for this course to
be available to students at home, anywhere in the nation or in the world. Bartholomae wrote that
“every time a student sits down to write for us, he has to invent the university for the occasion,”
(4). The course is designed with this in mind, embracing both this aspect while also pushing back
against it by providing Chinese students with this way to operate their voices on the global and
academic stage. Lunsford and Ede discuss the problem of patchwork plagiarism (Lunsford &
Ede 206-207), which is often an offense found in Chinese university students, even at top 10
universities in China whose students are marked as the best of the best. The tools for evading
detection of plagiarism in China are in a race with the tools for detecting it. Such things need to
be strongly addressed in writing courses, which is why the first two days of the independent
study course takes this topic as a focus. Using SRL methods of motivation as well as social
justice writing as an academic pursuit, students are encouraged to seek writing topics based on
exigence. Catherine Wallace writes on Communicative Language Teaching (CLT). “Practically,
such a critical pedagogy involves addressing issues which may resonate locally but which have
global implications.” She states that Communicative Language Teaching does not mean
subjugation of learners under the language of English, but rather it means their participation
(Wallace 13), and I would say their empowerment, as well. “Their initial progress will be marked
by their abilities to take on the role of privilege, by their abilities to establish authority,”
(Bartholomae 19-20). It is exactly the voice of their experiences and opinions that may lend to an
established authority.
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Appendices
Raw Survey Data Questions 1-18

<BEGIN SURVEY DATA>

关于学生自主学习的问卷调查/Student Self-Studying Survey
第 1 题 Are you a University student? (Note: This survey is only for University students)
您是大学生吗？(请注意：此问卷调查对象仅为大学生）
[单选题]
第 2 题 Do you attend Sun Yat-sen University?
您是否为中山大学的学生？
[单选题]

选项

小计

比例

是/Yes

686

85.01%

否/No

121

14.99%

本题有效填写人次

807

第 3 题 What year are you in University?
您目前是大学几年级？

选项

[单选题]

小计

比例

21

大一

370

45.85%

大二

279

34.57%

大三

147

18.22%

大四及以上

11

1.36%

本题有效填写人次

807

第 4 题 What is your sex?
您的性别是？

[单选题]

选项

小计

比例

男/Male

346

42.87%

女/Female

461

57.13%

本题有效填写人次

807
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第 5 题 During a normal semester, how many hours each week, not including exam times, do
you spend doing self-study for a course of average importance to your major?
在学期中，除去考试周以外，针对本专业的重要课程，您平均每周自主学习多少个小时？
[单选题]

选项

小计

比例

1~2 小时

140

17.35%

3~4 小时

237

29.37%

5~6 小时

177

21.93%

7 小时以上

253

31.35%

本题有效填写人次

807
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第 6 题 I enjoy self-studying.
我喜欢自习。

[单选题]

选项

小计

比例

非常同意/Strongly Agree

230

28.5%

同意/Agree

497

61.59%

不同意/Disagree

69

8.55%

非常不同意/Strongly Disagree

11

1.36%

本题有效填写人次

807
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第 7 题 I learn a lot when I self-study.
我自习的时候能学到很多东西。

[单选题]

选项

小计

非常同意/Strongly Agree

249

30.86%

同意/Agree

497

61.59%

不同意/Disagree

54

6.69%

非常不同意/Strongly Disagree

7

0.87%

本题有效填写人次

比例
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第 8 题 I learn more from self-studying than being in class.
通过自习，我能学到比在课堂学习更多的东西。

[单选题]

选项

小计

比例

非常同意/Strongly Agree

130

16.11%

同意/Agree

411

50.93%

不同意/Disagree

253

31.35%

非常不同意/Strongly Disagree

13

1.61%

本题有效填写人次

807
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第 9 题 I often get distracted when I am self-studying.
我自习的时候经常分心。

选项

[单选题]

小计

比例

总是这样/Always

59

7.31%

经常这样/Often

223

27.63%

偶尔/Rarely

514

63.69%

从不/Never

11

1.36%

本题有效填写人次

807
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第 10 题 I self-study with other classmates to help each other to learn better.
我和其他同学一起自习，互相帮助学习的更好。

选项

[单选题]

小计

比例

总是这样/Always

89

11.03%

经常这样/Often

201

24.91%

偶尔/Rarely

389

48.2%

从不/Never

128

15.86%

本题有效填写人次

807
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第 11 题 I use a computer to self-study.
我用电脑自习。

选项

[单选题]

小计

比例

总是这样/Always

129

15.99%

经常这样/Often

328

40.64%

偶尔/Rarely

326

40.4%

从不/Never

24

2.97%

本题有效填写人次

807
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第 12 题 I use a paper textbook to self-study.
我用纸质课本自习。

选项

[单选题]

小计

比例

总是这样/Always

155

19.21%

经常这样/Often

443

54.89%

偶尔/Rarely

200

24.78%

从不/Never

9

1.12%

本题有效填写人次

807
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第 13 题 I use a smart phone or an iPad to self-study.
我用智能手机或者平板电脑自习。

选项

[单选题]

小计

比例

总是这样/Always

102

12.64%

经常这样/Often

271

33.58%

偶尔/Rarely

379

46.96%

从不/Never

55

6.82%

本题有效填写人次

807
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第 14 题 What percentage of your self-study time do you stay focused on your learning?
自习期间，您能集中注意力学习多久（按照时间的百分制计算）？

选项

小计

[单选题]

比例

少于 20%的时间/Less than 20%

17

2.11%

20% - 40%的时间

93

11.52%

41% - 60%的时间

288

35.69%

61% - 80%的时间

322

39.9%

81% - 100%的时间

87

10.78%

本题有效填写人次

807
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第 15 题 How much of your self-study time do you spend reading?
自习期间，您会用多长时间阅读？

选项

[单选题]

小计

比例

少于 20%的时间/Less than 20%

105

13.01%

20% - 40%的时间

268

33.21%

41% - 60%的时间

284

35.19%

61% - 80%的时间

134

16.6%

81% - 100%的时间

16

1.98%

本题有效填写人次

807

33

第 16 题 How much of your self-study time do you spend watching a lecture or video?
自习期间，您会用多长时间看课程学习相关的视频？

选项

小计

[单选题]

比例

少于 20%的时间/Less than 20%

314

38.91%

20% - 40%的时间

259

32.09%

41% - 60%的时间

141

17.47%

61% - 80%的时间

80

9.91%

81% - 100%的时间

13

1.61%

本题有效填写人次

807

34

第 17 题 How much of your self-study time do you spend taking notes or highlighting?
自习期间，您会用多长时间记笔记或者标出重点？

选项

小计

[单选题]

比例

少于 20%的时间/Less than 20%

187

23.17%

20% - 40%的时间

299

37.05%

41% - 60%的时间

196

24.29%

61% - 80%的时间

94

11.65%

81% - 100%的时间

31

3.84%

本题有效填写人次

807
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第 18 题 How much of your self-study time do you spend writing, doing practice exercises, or
something similar?
自习期间，您会用多长时间练习写作，或者做练习？

选项

小计

[单选题]

比例

少于 20%的时间/Less than 20%

313

38.79%

20% - 40%的时间

268

33.21%

41% - 60%的时间

144

17.84%

61% - 80%的时间

77

9.54%

81% - 100%的时间

5

0.62%

本题有效填写人次

807
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第 19 题 What methods can improve the quality of your self-studying, if any?
您有什么方法能提高自习的效率？（可以写汉语或者英语）

[填空题]

填空题数据请通过下载详细数据获取

第 20 题 If you have any other comments about your self-studying, please write them here:
如果您有其他关于自习的观点，请写在这里。

[填空题]

填空题数据请通过下载详细数据获取

<END SURVEY DATA>
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